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completed simply as a set of programs and implemented,
but rather through an active process in which planning,
action, and evaluation are formed in an integrated and
related way at the action center.

Service-based learning (SL) is an educational approach
and model that provides a formal balance between aca-
demic theories and concrete life experiences. This type
of learning is a form of experiential education in which
students engage in activities that address the needs of so-
ciety and individuals in structured opportunities designed
to enhance student learning and growth. In addition, ser-
vice-based learning integrates meaningful community
service with education, fostering reflection to enhance
learning experiences, educating responsible citizens, and
strengthening communities.

In applying a model based on learning outcomes, perhaps
the most appropriate example is the university's relation-
ship with industry and society, which has been institu-
tionalized in some fields but has not been popular with
society and industry in many professions and disciplines.
Such as the field of conservation and restoration; of
course, this does not mean that there is no connection.
An example of this pattern would be the few research
contracts carried out through professors of restoration,
architecture, and civil engineering about design or study
in historical buildings or fabrics. In these research proj-
ects, part of the human resources accompanying the re-
search professor are students, and several students have
the chance to learn specialized skills in the projects. Also,
the student internship unit can be considered as a kind of
service-based learning model. Given the nature of such
projects, the results must be correct for the employer to
approve the work.

Conclusion

In realizing these goals, curriculum planning plays a key
role. Choosing the right curriculum model not only guides
the learning path, but also affects the philosophical orien-
tation, teaching approaches, student engagement, and as-
sessment type. Meanwhile, various models of curriculum
planning have been experimented with in conservation
and restoration education, each emphasizing a specific
aspect: the Learning Outcome Model, the Competen-
cy-Based Learning Model, the Praxis Learning Model,
the Integrated Curriculum Model, and the Service-Learn-
ing Model are among the prominent approaches in this
field. A review of global experiences shows that differ-
ent countries, depending on their cultural backgrounds,
scientific infrastructure, educational policies, and level of
scientific progress, have used different models in conser-
vation and restoration education. Conservation educa-
tion should consider the social and political dimensions
of conservation in addition to the technical and scientific
aspects. This should include how conservation can posi-
tively contribute to societal priorities.

Author Contributions: Idea: M.K.; Research methodol-
ogy and process design: M.K.; Theoretical foundations:
M.K.; Research background: M.K. and M.M.; Formal
data analysis and processing. Research, review, and library
studies: M.K. and M.M.; Data management and organi-
zation: M.K.; Writing of the first draft: M.K. and M.M,;
Scientific review and editing of the text: M.K. and M.M.;
Arrangement of presentation and organization of find-
ings: M.K.; Supervision of the research process: M.K,;
Overall project management: M.K. All authors have read
and approved the published version of the article.

Conflict of Interest: The authors, while adhering to the
principles of publication ethics, declare that there is no
financial, personal, organizational, or governmental con-
flict of interest in connection with this research.

Financial and Moral Support: The present research
was conducted without receiving any financial or moral
support from institutions, organizations, or people, and
all stages were carried out independently by the authors.

Data Availability: The data of this research are available
upon request and through correspondence.


https://journal.richt.ir/kcr/article-1-283-fa.html

[ Downloaded from journal.richt.ir on 2026-09-30 ]

Curriculum Models and Experienced Approaches in Conservation and Restoration Education | Mohsen Keshavarz,

Mohammad Mangeli | 102

oretical frameworks and international experience. Given
the interdisciplinary nature of the field, this study exam-
ines major curriculum models and comparatively analyzes
conservation education programs in selected universities
worldwide. While innovative approaches remain limited
and non-institutionalized in Iran, traditional teaching
methods continue to predominate. The study reviews
four theoretical models: master-apprentice, service-learn-
ing, praxis, and outcome-based learning, and evaluates
international programs to identify their strengths, limita-
tions, and effective practices. Findings indicate that suc-
cessful curricula achieve a balanced integration of the-
oretical knowledge, practical skills, and interdisciplinary
perspectives. Accordingly, revising conservation educa-
tion curricula in Iran should draw on successful inter-
national and hybrid models while adapting them to the
country’s cultural, technical, and educational contexts.
Keywords: Curriculum, Restoration Education, Educa-
tional Models, Cultural Heritage Conservation.

Introduction

Restoration of architectural heritage is not only a techni-
cal and artistic activity but also a scientific process that re-
quires in-depth knowledge of various fields, such as his-
tory, art, social sciences, and engineering, The importance
of this area in preserving cultural and historical identity
emphasizes the need to develop comprehensive and ef-
ficient curricula. Given the existing scientific, technical,
artistic, and ethical complexities, the need to design and
implement specialized, coherent educational programs is
increasingly evident. A key aspect is the integration of
formal education with practical experience, fieldwork,
and collaboration with local communities. Heritage ed-
ucation and conservation mean increasing knowledge to
ensure the care, valuation, and transmission of cultural
heritage. Curriculum planning in conservation and res-
toration education requires a model that, in addition to
transferring knowledge and skills, also provides the basis
for the formation of professional attitudes, critical think-
ing, and cultural commitment.

The main question is: in education curriculum devel-
opment, what are the academic education models from
the past to the present? Other questions: What are the
characteristics of these patterns? And how can they be
applied to conservation and restoration education to-
day? What model can be offered to adapt university ed-
ucation to job needs? Despite efforts, conservation and
restoration education still faces challenges such as a lack
of curriculum coherence, educational and workshop
infrastructure, a gap between theoretical education and
practical skills, and limitations in applying global experi-
ence. Therefore, scientific analysis of successful curricu-
lum models in other countries and identification of their
clues to improve the quality of education and sustainable
development in this field.

This article aims to identify and analyze curriculum mod-
els and to conduct a comparative study of successful
models commonly used in conservation and restoration
education, to provide a basis for reviewing and optimiz-
ing educational programs. In this path, fundamental con-
cepts will be examined, case studies reviewed, and com-
parative analysis of educational programs at the national
and international levels will be discussed.

Methodology

This research is a qualitative and comparative study. Data
collection was performed through documents, qualitative
content analysis, and comparative analysis of educational
models. The required information was collected through
secondary sources including scientific articles, institu-
tional reports, official curricula, and selected academic
documents. Experienced curriculum models in conser-
vation and restoration education include the following:
Master-disciple model: The most natural way of learning
was characteristic of the educational system before the
establishment of institutions in societies and includes all
levels of learning,

Praxis Model: Praxis is the process by which a theory,
lesson, or skill is embodied or realized in an operational
form. This model is carried out through an experiential
process.

Service-Based Learning Model: Service-based learning is
learning through a cycle of action and reflection. When
students serve others, they understand society's prob-
lems, which is reflected in their experiences to achieve
deep understanding and acquire skills.

Learning Outcomes Model: Characteristics of achieve-
ment-based education include: the creation of written
and well-defined learning achievements at the end of the
course, learning strategies and opportunities, an assess-
ment process tailored to the achievements, and learner
assessment to ensure that desired results are achieved.

Results and discussion

Apprenticeship is a form of training in an art, trade, or
industry under a legal contract of a specified duration and
conditions that define the relationship between the mas-
ter and the apprentice. The phenomenon of restoration
and reconstruction of architectural works was born and
grew in the heart of the construction and architecture
profession from the very beginning of building construc-
tion. Apart from designing and constructing, the builders
also engaged in conservation and restoration. Through-
out history, the preservation of private and public spaces
has always been a concern of people. Evidence of this
can be clearly seen in the various historical layers of dec-
oration and architecture.

In the Praxis Curriculum Method, the educational pro-
gram develops through dynamic interaction, thought,
and reflection on this interaction. Curriculum cannot be
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Education in the field of conser-
vation and restoration of histor-
ical monuments plays a funda-
mental role in the preservation
of cultural heritage. Due to the
sensitivity of the subject and the
scientific, technical, and cultural
complexities involved, curriculum
design in this field must be based
on strong theoretical foundations
and informed by successful in-
ternational experiences. In recent
decades, various countries have
responded to the professional
demands of this discipline by de-
veloping specialized programs in
universities and higher education
institutions. However, cultural,
technical, and structural differenc-
es among these programs high-
light the necessity of conducting
comparative studies and critically
evaluating curriculum models.
Conservation and restoration of
historical and cultural heritage is
an interdisciplinary field that re-
quires precise and goal-oriented
curriculum planning for the train-
ing of specialists. This study aims
to examine different curriculum
models and conduct a compara-
tive analysis of global experiences
in the education of conservation
and restoration. Although such
models have not yet become in-
stitutionalized in Iran, and only

a few instructors have occasion-
ally experimented with these ap-

proaches, their application has
been temporary and often limited
to one or two semesters. Tradi-
tional teaching methods still dom-
inate the academic landscape. Ac-
cordingly, this research introduces
several theoretical curriculum
models, including the master-ap-
prentice model, service-learning,
praxis, and outcome-based learn-
ing. It then presents a comparative
analysis of educational programs
at various universities to identify
their strengths, weaknesses, and
effective patterns. The findings
reveal that successful programs
tend to establish a balanced inte-
gration of theoretical knowledge,
practical skills, and interdisciplin-
ary perspectives. Based on these
results, it is recommended that
the revision of conservation ed-
ucation curricula in Iran draw on
international experiences many
of which employ diverse or hy-
brid models while being carefully
adapted to local contexts.
Keywords: Curriculum, Resto-
ration Education, Educational
Models, Cultural Heritage Con-
servation.

Abstract

Education in the conservation
and restoration of historical mon-
uments is essential to cultural her-
itage preservation and requires
curricula grounded in robust the-
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